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The Impact of Teacher-Training Students’ Motivation

to Pursue Education Courses on Their Willingness to

Teach: The Mediating Role of Internship Engagement
and Internship Satisfaction

Min Yun Lu,“National Dong Hwa University, Dept. of Educational Administration

and Management, Master’s Student

Huey Ying Chi“National Dong Hwa University, Dept. of Educational

Administration and Management, Professor

Abstract

The purpose of this study is to investigate the current status of elementary school
teacher trainees' motivations for pursuing an educational program, their level of
engagement in educational internships, satisfaction with these internships, and their
willingness to teach. By analyzing background variables, the study aims to understand
differences among teacher trainees in motivations, internship engagement, internship
satisfaction, and willingness to teach. Additionally, it explores the mediating role of
internship engagement and satisfaction between motivations for pursuing an
educational program and willingness to teach. The research employed a questionnaire
survey method targeting elementary school teacher trainees who completed a six-month
educational internship at National Dong Hwa University within the past five years
(from academic year 109 to 113). A total of 131 valid questionnaires were collected,
and statistical analyses, including t-tests and Structural Equation Modeling (using SPSS
22.0 and Smart PLS 4.0), were conducted to examine the mediating effects, yielding

the following results:
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1. Teacher trainees exhibit diverse motivations for pursuing an educational program,
demonstrate active engagement in educational internships, report a high level of
internship satisfaction, and show a relatively high willingness to teach.

2. Regarding "motivation for pursuing teacher education programs," master's students
prioritize educational interest, while bachelor's students emphasize task difficulty
and time efficiency. Teacher education departments are more likely than specialized
programs to attract students due to lower task difficulty.

3. In terms of “educational internship engagement,” both master’s and bachelor’s
teacher candidates demonstrated good levels of engagement. Compared to teacher
education departments, specialized teacher education programs showed greater
involvement in social participation during the practicum process.

4. Concerning “educational internship satisfaction,” master’s students report higher
self-evaluations in “satisfaction with professional performance” than bachelor’s
students. Additionally, specialized teacher education programs showed better self-
evaluations of professional performance satisfaction than teacher education
departments.

5. Regarding “willingness to teach,” both master’s and bachelor’s teacher trainees
demonstrate a positive willingness to enter the teaching profession. Additionally,
both specialized teacher education programs and teacher education departments
showed consistently high levels of willingness to enter the teaching profession.

6. The study found that motivations for pursuing an educational program have a
positive influence on both willingness to teach and internship engagement.
Internship engagement positively influences internship satisfaction, and internship
satisfaction, in turn, positively influences willingness to teach. Moreover,
internship engagement and internship satisfaction serve as mediators between

motivations for pursuing an educational program and willingness to teach.
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Based on the conclusions of this study, relevant recommendations are proposed to
serve as a reference for teacher education institutions and educational internship

institutions in their future teacher education work for teacher trainees.

Keywords: teacher education, teacher-training students’ motivation, internship

engagement, internship satisfaction, willingness to teach
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A Study on the Influence of Social Support on the Slow

Employment of Vocational College Student

--Mediating by Self-Efficacy
Qi Ting Deng,~Krirk University Internation College

Fu Te Pan Krirk Universiy Internation College

Abstract

The main purpose of this study is to explore the differences in social support, slow
employment, and self-efficacy among college students with different background
variables, and to investigate the influence relationships among social support, slow
employment, and self-efficacy. Using mature measurement scales, this study collected
relevant data on social support, slow employment, and self-efficacy among vocational
college students through a questionnaire survey method:.

1. The slow employment behavior of vocational college students is at a moderately
high level, while their perceived social support and self-efficacy are at a moderately
low level.

2. College students with different genders, grades, majors, work experience, and
place of origin show significant differences in perceived social support, slow
employment behavior, and self-efficacy; there are no significant differences in these
aspects among college students regarding whether they are only children or from
different places of origin.

3. Vocational college students' perceived social support has a significant negative
impact on slow employment behavior.

4. Vocational college students' perceived social support has a significant positive
impact on self-efficacy.
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5. Vocational college students' self-efficacy has a significant negative impact on

slow employment behavior.
6. Vocational college students' perceived social support indirectly influences slow

employment behavior through the mediating effect of self-efficacy.

Keywords: Social Support, Vocational college,Slow Employment, Self-Efficacy
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