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The Educational Experience Sharing of Phetchabun Rajabhat
University, Thailand, in Promoting International Students’ Sustainable
Career Planning

Kisda Pongpittaya (Ph.D.)*
Theerapong Budsarakoon (Ph.D.)**
Abstract:

This article critically examines the educational experience sharing of Phetchabun
Rajabhat University (PBRU) in Thailand, specifically focusing on its pioneering
strategies and comprehensive initiatives designed to foster sustainable career planning
among its diverse international student population. Through an in-depth analysis of
PBRU's integrated curriculum, extensive extracurricular programs, and robust support
services, this paper identifies exemplary practices that significantly contribute to the
long-term career success, adaptability, and global citizenship of its international
graduates. The discussion places particular emphasis on the crucial roles of culturally
sensitive mentorship, practical skill acquisition tailored to global demands, and
seamless integration into both academic and local communities as foundational pillars
for preparing international students for the complexities of a dynamic and
interconnected global workforce. This study also proposes a conceptual framework to
better understand the interplay of these factors.

Keywords: Phetchabun Rajabhat University, international students, sustainable career
planning, higher education, career development, cultural integration, global

competence, conceptual framework

* Dean of Graduate School, Phetchabun Rajabhat University

** Lecture of International College, Phetchabun Rajabhat University
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1. Introduction

The landscape of global higher education has undergone a profound
transformation, characterized by an accelerated drive towards internationalization,
where universities actively seek to diversify their student bodies through global
recruitment (Knight, 2004). This phenomenon is particularly pronounced in emerging
economies and dynamic regions such as Southeast Asia, where countries like Thailand
have strategically positioned themselves as attractive educational hubs for international
students, offering a blend of quality academic programs, a vibrant cultural experience,
and relatively affordable living costs (ASEAN University Network, 2019; Ministry of
Higher Education, Science, Research and Innovation, Thailand, 2022). While the
exponential growth in international student mobility undoubtedly enriches academic
environments, promotes cross-cultural understanding, and stimulates local economies,
it concurrently presents complex challenges, particularly in adequately preparing these
students for sustainable career trajectories in an increasingly volatile, uncertain,
complex, and ambiguous (VUCA) global labor market (Teichler, 2017; World
Economic Forum, 2020).

Phetchabun Rajabhat University (PBRU), strategically located amidst the
picturesque natural beauty of Phetchabun province in Northern Thailand, has
proactively embraced this wave of internationalization. The university has successfully
cultivated a diverse international student community, predominantly drawing from
neighboring ASEAN nations, but also extending its reach to other parts of Asia and
beyond. Recognizing the intricate and often unique needs, aspirations, and challenges
faced by its international student cohort, PBRU has meticulously developed and
implemented a holistic and multi-faceted approach to career development. This
approach transcends the conventional paradigm of mere short-term job placement,

instead aiming to instill the principles and practices of sustainable career planning. This
9
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paper aims to meticulously explore PBRU's exemplary educational experiences in this
critical domain, undertaking a rigorous analysis of the institutional mechanisms,
pedagogical innovations, and support systems through which it empowers international
students not only to envision and plan but also to effectively execute long-term career
paths that are both deeply personally fulfilling, culturally resonant, and globally
competitive.
2. Theoretical Foundations and Conceptual Framework for Sustainable Career
Planning

Sustainable career planning represents a significant evolution from traditional
career guidance, encompassing a continuous, lifelong process of introspective self-
assessment, ongoing skill acquisition, proactive adaptability, and strategic, informed
decision-making (Savickas, 2013). This dynamic process enables individuals to
skillfully navigate the often-unpredictable fluctuations and demands of contemporary
career landscapes throughout their professional lives. For international students, this
already complex process is frequently compounded by additional layers of challenges,
including navigating significant cultural adjustments, overcoming persistent language
barriers, and deciphering disparate employment regulations and labor market dynamics
in either their home countries, host countries, or potential third countries (Arthur &
Flynn, 2018; Smith & Reynaud, 2019).

To systematically analyze PBRU's efforts, this study integrates several influential
theoretical perspectives that underpin the concept of sustainable career planning:

1. Social Cognitive Career Theory (SCCT) (Lent, Brown, & Hackett, 1994): SCCT
posits that an individual's career interests, choices, and performance are profoundly
influenced by the interplay of self-efficacy beliefs (confidence in one's abilities),
outcome expectations (beliefs about the consequences of actions), and personal goals.

Within this framework, PBRU's interventions can be seen as strategically designed to
10
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bolster these cognitive factors among international students, enhancing their belief in
their capacity to succeed and to achieve desired career outcomes.

2. Career Construction Theory (Savickas, 2013): This theory offers a narrative
approach, suggesting that individuals are active architects of their own careers,
constructing meaning from their lived experiences and adapting their career narratives
in response to changing life circumstances. It underscores the vital role of identity
formation and storytelling in career development. From this perspective, PBRU aims
to assist students in weaving their transformative international educational experiences
into coherent, compelling career stories that resonate with their personal values and
professional aspirations.

3. Chaos Theory of Careers (CTC) (Pryor & Bright, 2011): CTC acknowledges
the inherent unpredictability, non-linearity, and often chaotic nature of modern careers.
It emphasizes that careers are not always logical progressions but can be influenced by
serendipitous events, emergent opportunities, and unforeseen challenges. Sustainable
career planning, under CTC, involves cultivating essential meta-skills such as resilience,
agility, adaptability, and the capacity to recognize and capitalize on unexpected
opportunities and navigate uncertainty effectively.

4.  Cultural Capital Theory (Bourdieu, 1986): While not exclusively a career
theory, Bourdieu's concept of cultural capital (embodied, objectified, institutionalized)
is highly relevant. For international students, acquiring new cultural capital (e.g., cross-
cultural communication skills, understanding of host country norms, international
networks) is crucial for navigating both academic and professional environments
successfully. PBRU's efforts to integrate students culturally contribute directly to
accumulating this valuable capital.

5. Ecological Systems Theory (Bronfenbrenner, 1979): This theory provides a

holistic lens, viewing individual development (including career development) as
11
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embedded within multiple interacting environmental systems (microsystem,
mesosystem, exosystem, macrosystem). For international students, the university
environment (microsystem), interactions with local community (mesosystem), host
country policies (exosystem), and global economic trends (macrosystem) all
profoundly influence their career planning. PBRU's comprehensive approach addresses
elements across these systems.

Drawing upon these integrated theories, a Conceptual Framework is proposed to
illustrate the interconnected elements contributing to sustainable career planning for
international students at PBRU:

Conceptual Framework Diagram

CONCEPTUAL FRAMEWORK: Sustainable Career
Planning for International Students at PBRU

PBRU SUPPORT SYSTEMS Global Career Landscape
INPUTS
Curriculum Integration OUTPUTS & OUTCOMES
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72 Global
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EDUCATIONAL EXPERIENCE SHARING

Based on Theories: SCCT, Career Construction, CTC, Cultural Capital, Ecological Systems

Figure 1 Conceptual Framework
This framework illustrates that international students, entering with diverse
backgrounds, academic goals, and career aspirations (Inputs), are influenced by

PBRU's comprehensive support systems. These systems encompass:

12
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1. Curriculum Integration: Embedding global competencies, practical training,
cultural exchange programs, and industry work-based learning within academic
programs.

2. Extracurricular & Community Engagement: Offering industry workshops,
volunteer opportunities, and fostering cultural integration activities.

3. Mentorship & Networking: Providing faculty mentoring, peer support, and
facilitating connections with industry professionals and alumni.

4. Career Services & Resources: Offering personalized career counseling, job
search support, and fostering an entrepreneurial mindset.

These elements, underpinned by the theoretical perspectives, lead to crucial
Outputs & QOutcomes for students, including enhanced self-efficacy, improved
adaptability and resilience, broadened global networks, informed decision-making
skills, and ultimately, sustainable career planning resulting in meaningful employment
and social contribution within a dynamic global career landscape. The "Educational
Experience Sharing" is the overarching process through which PBRU delivers these
integrated supports.

3. Phetchabun Rajabhat University's Multifaceted Approach to International
Student Career Development

PBRU's commitment to nurturing sustainable career planning among its
international students is evident in its meticulously crafted and extensively
implemented range of initiatives. These initiatives are strategically designed to be
mutually reinforcing and can be broadly categorized into three interconnected pillars:
robust curriculum integration, comprehensive extracurricular and community support,
and specialized career services.

3.1. Curriculum Integration and Holistic Skill Development: PBRU's academic

programs are not merely repositories of theoretical knowledge; they are dynamically
13
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designed with a profound awareness of the ever-evolving demands of the global labor
market and, critically, the specific learning and developmental needs of its diverse
international student body.

3.2 Infusion of Global Competencies: The university systematically integrates:
modules and learning outcomes focused on essential global competencies across its
curricula. These include advanced cross-cultural communication, interdisciplinary
problem-solving, ethical global citizenship, and digital literacy (Deardorff, 2006). For
instance, courses often feature group projects with mixed nationality teams, requiring
students to collaborate, negotiate, and present in English, thereby honing their
intercultural communication and teamwork skills. Case studies frequently address
international business dilemmas or global social issues, pushing students to think from
multiple cultural perspectives.

3.3 Emphasis on Practical and Experiential Learning: Recognizing the value of
hands-on experience in career readiness, PBRU prioritizes practical and experiential
learning opportunities. This includes mandatory internships, practicums, and
cooperative education programs across various disciplines. For example, students in
hospitality management programs gain invaluable on-the-job training in local hotels
and resorts, directly applying theoretical knowledge in real-world settings (Kolb, 1984).
Engineering students might engage in capstone projects that involve designing
solutions for local industries, supervised by both faculty and industry mentors. These
experiences not only develop specific technical skills but also foster soft skills such as
professionalism, critical thinking, and problem-solving, which are highly valued by
employers globally (Andrews & Higson, 2017).

3.4 Language Proficiency and Thai Cultural Acumen: While many programs are
delivered in English, PBRU understands that proficiency in Thai language and an

understanding of local cultural nuances significantly enhance an international student's
14
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integration and employability, particularly within Thailand or Southeast Asia. The
university offers robust Thai language courses, from beginner to advanced levels,
integrated into academic schedules or as intensive extracurricular options. Furthermore,
courses on Thai culture, history, and social etiquette are available, helping students
decode cultural subtleties that are crucial for effective communication and professional
interactions in a Thai or regional context (Kohli & Sharma, 2017). This dual focus on
English as a global lingua franca and Thai as a regional asset provides students with a
competitive edge.

3.5 Entrepreneurial Education: In an era where traditional employment
pathways are shifting, PBRU fosters an entrepreneurial mindset. Modules on business
innovation, startup development, and social entrepreneurship are increasingly
integrated into various faculties. Workshops and competitions encourage students to
develop their own business ideas, cultivate creativity, and understand the fundamentals
of self-employment and venture creation. This equips students with the skills to identify
opportunities, take calculated risks, and potentially create their own career paths, rather
than solely relying on external job markets.

3.6 Extracurricular Support and Community Engagement Beyond the formal
curriculum, PBRU provides a rich tapestry of extracurricular activities and community
engagement opportunities that are instrumental in broadening students' horizons,
building networks, and developing crucial transferable skills.

3.7 Industry Workshops and Guest Lectures: The university regularly organizes
workshops and seminars featuring industry experts, successful alumni, and HR
professionals from various sectors. These sessions offer international students
invaluable insights into current industry trends, required skill sets, and potential career
pathways in both Thailand and their home countries. Topics range from interview

techniques and resume writing to sector-specific knowledge and emerging technologies.
15
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Such direct exposure to industry practitioners bridges the gap between academia and
the professional world, offering practical advice and networking opportunities (Gupta
& Singh, 2016).

3.8 Student Clubs and Associations: PBRU actively encourages international
students to participate in a diverse array of student clubs and associations, including
cultural groups, academic societies, sports teams, and volunteer organizations.
Participation in these groups provides a platform for students to develop leadership
skills, organize events, manage budgets, and work effectively in teams. More
importantly, these activities facilitate social integration with Thai students and students
from other nationalities, combating potential feelings of isolation and fostering a sense
of belonging (Marginson & Sawir, 2011).

3.9 Community Service and Volunteer Opportunities: The university strongly
promotes engagement in community service and volunteer activities within Phetchabun
province and beyond. These opportunities allow international students to apply their
skills in real-world settings while contributing positively to society. For example,
students might volunteer in local schools to teach English, participate in environmental
conservation projects, or assist in local tourism initiatives. Such experiences not only
enhance their CVs but also provide a deeper understanding of Thai society, develop
empathy, and foster a sense of global responsibility, all of which are highly valued by
employers (Bringle & Hatcher, 2000).

3.10 Cultural Exchange Programs and Mentorship: PBRU facilitates
informal and formal cultural exchange programs, sometimes pairing international
students with local Thai student "buddies." These programs are designed to ease
cultural adjustment, provide peer support, and create authentic cross-cultural

friendships. Senior international students might also serve as mentors for new arrivals,

16



2025 %7 s R R B I €
e  — — R —=—

sharing their experiences and offering practical advice on academic and social
integration, thereby fostering a supportive and inclusive environment (Kim, 2001).
4. Dedicated Career Services and Resources

PBRU's dedicated career services department plays a pivotal role in providing
targeted support and resources tailored to the unique career development needs of
international students.

4.1 Personalized Career Counseling: Recognizing that international students
often face complex decisions regarding career paths in different countries, PBRU offers
personalized, one-on-one career counseling sessions. Counselors, often trained in cross-
cultural communication, help students explore their interests, identify their strengths,
clarify their career goals, and develop individualized career action plans. These sessions
address specific challenges such as understanding international visa regulations,
adapting resumes to different cultural contexts, and preparing for interviews in non-
native languages (Watts, 2006).

4.2 Job Search Support and Placement Assistance: The career services
department provides comprehensive support for job searching, including workshops on
resume and cover letter writing specific to various country contexts, mock interview
sessions, and guidance on navigating online job platforms. The university actively
cultivates relationships with local and international businesses, creating a network of
potential employers. They often host career fairs where companies specifically seeking
bilingual or culturally competent graduates can connect with PBRU's international
students. Information regarding post-study work visas and employment regulations in
Thailand and students' home countries is also regularly disseminated.

4.3 Alumni Network and Mentorship Programs: PBRU leverages its growing
alumni network, particularly those international graduates who have successfully

transitioned into professional roles. An alumni mentorship program connects current
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international students with alumni who can offer guidance, share industry insights, and
provide networking opportunities. These mentors serve as role models, demonstrating
possible career trajectories and offering practical advice on navigating challenges
(Baxter Magolda, 2009).

4.4 Entrepreneurship Hub and Incubation Support: Building on the
entrepreneurial education in the curriculum, PBRU offers an entrepreneurship hub or
incubation center. This resource provides aspiring student entrepreneurs with access to
co-working spaces, seed funding opportunities, legal and business advisory services,
and mentorship from experienced entrepreneurs. This initiative empowers international
students with innovative business ideas to transform them into viable ventures,
fostering self-reliance and contributing to economic development.

5. Outcomes and Impact on Sustainable Career Planning
PBRU's integrated approach yields several significant outcomes that contribute
directly to the sustainable career planning of its international students:

5.1 Enhanced Self-Efficacy and Global Confidence: Through a combination of
academic success, practical experiences, and supportive mentorship, international
students develop a stronger belief in their capabilities to achieve their career goals in a
global context (Lent et al., 1994). This confidence is crucial for navigating competitive
job markets and pursuing ambitious career paths.

5.2 Improved Adaptability and Resilience: Exposure to new cultural
environments, diverse academic challenges, and practical work experiences fosters a
high degree of adaptability and resilience. Students learn to cope with ambiguity, solve
problems creatively, and rebound from setbacks, essential attributes for a sustainable
career in a VUCA world (Pryor & Bright, 2011).

5.3 Broadened Global Networks and Cultural Capital: PBRU's emphasis on

cultural integration and networking opportunities allows international students to build
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a robust network of peers, faculty, alumni, and industry professionals from various
backgrounds. This extensive social and professional capital is invaluable for career
advancement, opening doors to opportunities and facilitating knowledge exchange
across borders (Bourdieu, 1986).

5.4 Informed Decision-Making and Strategic Planning: With access to
personalized counseling, industry insights, and a comprehensive understanding of
global career pathways, students are better equipped to make informed career decisions.
They can strategically plan their next steps, whether it involves pursuing further
education, seeking employment in Thailand, returning to their home countries, or
exploring international opportunities.

5.5 Meaningful Employment and Social Contribution: Ultimately, the goal is to
facilitate entry into meaningful employment that aligns with students' values and
contributes positively to society. PBRU's focus on ethical global citizenship and
practical skill development prepares graduates not just for jobs, but for careers where
they can make a tangible difference in their chosen fields and communities.

6. Challenges and Future Directions

Despite its commendable efforts, PBRU, like many institutions, faces ongoing
challenges in supporting international students' sustainable career planning. These
include:

6.1 Evolving Visa and Immigration Policies: Changes in immigration policies in
Thailand and other destination countries can create uncertainty for international
students regarding post-study work options (OECD, 2019). PBRU must continually
update its advice and advocacy in this area.

6.2 Language Barriers Beyond English: While English and Thai are emphasized,

the diverse linguistic backgrounds of students (e.g., Lao, Khmer, Vietnamese, Burmese,
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Chinese) may require more nuanced support or translation services in certain contexts,
particularly for career advice related to their home countries.

6.3 Maintaining and Expanding Industry Partnerships: To ensure relevance and
opportunities, PBRU needs to continuously cultivate and expand its network of industry
partners, especially those with international operations or a willingness to hire
international graduates.

6.4 Resource Allocation: Providing comprehensive, individualized career
support for a growing international student body requires significant human and
financial resources. Sustainable funding models and strategic allocation are crucial.

6.5 Tracking Long-Term Graduate Outcomes: While initial placement rates are
important, a deeper understanding of sustainable career planning requires long-term
tracking of international alumni outcomes to assess the true impact of PBRU's programs.
This involves robust alumni engagement and data collection mechanisms.

7. Conclusion

Phetchabun Rajabhat University stands as an exemplary institution in Thailand,
demonstrating a profound commitment to fostering sustainable career planning among
its international students. By meticulously integrating global competencies and
practical skills into its curriculum, providing extensive extracurricular and community
engagement opportunities, and offering dedicated, culturally sensitive career services,
PBRU empowers its diverse student body to confidently navigate the complexities of
the global labor market. The university's holistic approach, grounded in a robust
theoretical framework, not only enhances students' self-efficacy, adaptability, and
global networks but also guides them towards meaningful employment and impactful
social contributions. As international education continues to evolve, PBRU's
experiences offer valuable lessons for other institutions striving to equip their

international graduates with the resilience, skills, and vision required for lifelong career
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success in an interconnected world. The journey of sustainable career planning is
continuous, and PBRU's proactive and comprehensive strategies position its
international students for enduring professional fulfillment and global impact.

Looking ahead, PBRU could further strengthen its initiatives by:

e Developing a more formal international alumni mentorship network
specifically tailored to different geographic regions or industry sectors.

o Implementing digital platforms for career resources that are accessible globally
and available in multiple languages.

o Increasing research into the specific career aspirations and challenges of
different national groups within its international student body to tailor support
more precisely.

o Exploring partnerships with international career counseling associations or
organizations to enhance staff expertise and access to global best practices.

e Advocating for more flexible post-study work visa options for international
graduates in Thailand, potentially through collaboration with government

agencies.
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The Impact of Teacher-Training Students’ Motivation

to Pursue Education Courses on Their Willingness to

Teach: The Mediating Role of Internship Engagement
and Internship Satisfaction

Min Yun Lu,“National Dong Hwa University, Dept. of Educational Administration

and Management, Master’s Student

Huey Ying Chi“National Dong Hwa University, Dept. of Educational

Administration and Management, Professor

Abstract

The purpose of this study is to investigate the current status of elementary school
teacher trainees' motivations for pursuing an educational program, their level of
engagement in educational internships, satisfaction with these internships, and their
willingness to teach. By analyzing background variables, the study aims to understand
differences among teacher trainees in motivations, internship engagement, internship
satisfaction, and willingness to teach. Additionally, it explores the mediating role of
internship engagement and satisfaction between motivations for pursuing an
educational program and willingness to teach. The research employed a questionnaire
survey method targeting elementary school teacher trainees who completed a six-month
educational internship at National Dong Hwa University within the past five years
(from academic year 109 to 113). A total of 131 valid questionnaires were collected,
and statistical analyses, including t-tests and Structural Equation Modeling (using SPSS
22.0 and Smart PLS 4.0), were conducted to examine the mediating effects, yielding

the following results:
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1. Teacher trainees exhibit diverse motivations for pursuing an educational program,
demonstrate active engagement in educational internships, report a high level of
internship satisfaction, and show a relatively high willingness to teach.

2. Regarding "motivation for pursuing teacher education programs," master's students
prioritize educational interest, while bachelor's students emphasize task difficulty
and time efficiency. Teacher education departments are more likely than specialized
programs to attract students due to lower task difficulty.

3. In terms of “educational internship engagement,” both master’s and bachelor’s
teacher candidates demonstrated good levels of engagement. Compared to teacher
education departments, specialized teacher education programs showed greater
involvement in social participation during the practicum process.

4. Concerning “educational internship satisfaction,” master’s students report higher
self-evaluations in “satisfaction with professional performance” than bachelor’s
students. Additionally, specialized teacher education programs showed better self-
evaluations of professional performance satisfaction than teacher education
departments.

5. Regarding “willingness to teach,” both master’s and bachelor’s teacher trainees
demonstrate a positive willingness to enter the teaching profession. Additionally,
both specialized teacher education programs and teacher education departments
showed consistently high levels of willingness to enter the teaching profession.

6. The study found that motivations for pursuing an educational program have a
positive influence on both willingness to teach and internship engagement.
Internship engagement positively influences internship satisfaction, and internship
satisfaction, in turn, positively influences willingness to teach. Moreover,
internship engagement and internship satisfaction serve as mediators between

motivations for pursuing an educational program and willingness to teach.
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Based on the conclusions of this study, relevant recommendations are proposed to
serve as a reference for teacher education institutions and educational internship

institutions in their future teacher education work for teacher trainees.

Keywords: teacher education, teacher-training students’ motivation, internship

engagement, internship satisfaction, willingness to teach
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A Study on the Influence of Social Support on the Slow

Employment of Vocational College Student

--Mediating by Self-Efficacy
Qi Ting Deng,~Krirk University Internation College

Fu Te Pan Krirk Universiy Internation College

Abstract

The main purpose of this study is to explore the differences in social support, slow
employment, and self-efficacy among college students with different background
variables, and to investigate the influence relationships among social support, slow
employment, and self-efficacy. Using mature measurement scales, this study collected
relevant data on social support, slow employment, and self-efficacy among vocational
college students through a questionnaire survey method:.

1. The slow employment behavior of vocational college students is at a moderately
high level, while their perceived social support and self-efficacy are at a moderately
low level.

2. College students with different genders, grades, majors, work experience, and
place of origin show significant differences in perceived social support, slow
employment behavior, and self-efficacy; there are no significant differences in these
aspects among college students regarding whether they are only children or from
different places of origin.

3. Vocational college students' perceived social support has a significant negative
impact on slow employment behavior.

4. Vocational college students' perceived social support has a significant positive
impact on self-efficacy.
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5. Vocational college students' self-efficacy has a significant negative impact on

slow employment behavior.
6. Vocational college students' perceived social support indirectly influences slow

employment behavior through the mediating effect of self-efficacy.

Keywords: Social Support, Vocational college,Slow Employment, Self-Efficacy
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Promoting the Application of the SE Instructional
Model with Technology Integration from an

Educational Administration Perspective
Wen Hao Hsu,Doctoral Student, Department of Education and Human Potential
Development, Sport Education Program, National Dong Hwa University
I Wei Shang Professor, Department of Physical Education and Sport Science,

National Dong Hwa University

Abstract

This study aims to explore the impact of applying the 5E instructional model on
the learning motivation of upper-grade elementary school students in physical
education classes. The 2019 Curriculum Guidelines (108 Curriculum) emphasize
competency-based and inquiry-oriented learning, making the integration of teaching
strategies and information technology in physical education increasingly important.
The SE model—Engage, Explore, Explain, Elaborate, and Evaluate—guides students
to actively construct knowledge and enhance participation motivation, while
technological assistance provides immediate feedback and personalized learning
support.

Through teaching practice and the analysis of learning motivation scales,
observation records, and student feedback forms, the results show that combining the
SE instructional model with technology effectively stimulates students’ learning
motivation, strengthens understanding and correction of motor skills, and enriches
learning participation and course evaluation diversity. These findings serve as a
valuable reference for future physical education teachers in instructional design and

technology integration.
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A Study on the Work Stress and Professional
Development Needs of Grassroots Civil Servants

Arising from the Government Procurement Act

Wei Chen Li~In-Service Master’s Program Student, Dept. of Educational

Administration and Management, National Dong Hwa University

Chih Wen Fan Director, Center for Teacher Education, National Dong Hwa

University

Abstract

In today’s rule-of-law society, civil servants’ compliance with legal
administration is the foundation for the proper operation of governmental functions,
ensuring the legality and legitimacy of government actions. In handling
procurement affairs, whether in schools or government agencies, civil servants
perform their duties in accordance with the Government Procurement Act (GPA).

This study aims to explore the work-related stress caused by the GPA among
grassroots civil servants, their coping strategies, their professional development
needs concerning the GPA, and the impact of the GPA’s implementation on
grassroots administrative organizations.

A qualitative case study method was employed, using semi-structured
interviews with six active grassroots civil servants responsible for procurement
tasks in schools or government agencies. The interview transcripts were repeatedly
reviewed and categorized for analysis, supplemented by document analysis and
literature review.

The findings indicate that: (1) the GPA is complex and cumbersome, resulting
in considerable work-related stress;(2)coping strategies include active participation
in procurement laws and practical training courses, as well as collaborative learning
with experienced procurement personnel;(3)professional development needs
involve integration of relevant laws, interpretations, and supplementary regulations
throughout each procurement stage, along with practical internship courses to
experience real-world processes; and (4) the GPA impacts grassroots organizations
by improving efficiency in routine procurement tasks but reducing efficiency in
urgent or emergency procurements. Additionally, the GPA enhances administrative
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effectiveness by preventing unlawful actions through legal compliance.
Based on these results, suggestions are proposed to address the work stress

and professional development needs of grassroots civil servants under the

Government Procurement Act.

Keywords: grassroots civil servants, Government Procurement Act, work stress,

professional development needs of civil servants
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Exploring the relationship between kabaddi players’

perceived coach leadership behavior and collective

efficacy: An analysis of the mediating effect of team
cohesion - A case study of the National Secondary

School Games
Wen Sin Chi,~Department of Physical Education and Sports Science, National Dong
Hwa University
I Wei Shang Department of Physical Education and Sports Science, National Dong

Hwa University

Abstract

This study examines the relationship between coach leadership behaviors and
collective efficacy as perceived by kabaddi players at the National Secondary School
Games, and examines the mediating role of team cohesion. Kabaddi's medal-winning
performance at the 2018 Jakarta Asian Games and the 2022 Hangzhou Asian Games
demonstrates the importance of grassroots training and team cohesion for competitive

performance.

This study surveyed 300 kabaddi players at the National Secondary School Games,
collecting data on the "Coach Leadership Behavior Scale," "Team Cohesion Scale," and
"Collective Efficacy Scale." The data were analyzed using structural equation modeling
(SEM). The objectives were: 1. To explore players' perceived coach leadership
behaviors; 2. To analyze the relationship between team cohesion and collective efficacy;
and 3. To examine the impact of coach leadership behaviors on collective efficacy.

The results showed that players rated "training and coaching behaviors" and
51



2025 %7 s R R B I €
e  — — R —=—

"democratic behaviors" higher, reflecting their emphasis on professional guidance and
participation in decision-making. However, they rated "authoritarian behaviors" lowest,
indicating a low level of recognition of authoritarian leadership. Team cohesion and
collective efficacy were significantly positively correlated. Mediation analysis revealed
that team cohesion partially mediates the relationship between coach leadership
behaviors and collective efficacy, suggesting that coaches can enhance players'

collective belief by improving team cohesion.

The conclusions emphasize that kabaddi coaches should balance technical
guidance with democratic participation, strengthening trust and cooperation among
players to enhance team effectiveness. Future research could explore the impact of
variables such as gender and years of training on the results, thereby providing specific

practical guidance for grassroots kabaddi training in Taiwan.

Keywords: coaching leadership behavior, team cohesion, collective efficacy, kabaddi
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An Exploration of Classroom Code-switching and
Language Use by a Non-native English-speaking

Elementary School Teacher in Taiwan

Szu Yun Lin National Pingtung University, Dept. of English, College of Liberal Arts

and Social Sciences, Master’s Student
Jong Shing Liang,~Associate Professor, Department of English, National Pingtung

University

Abstract

This study investigates an elementary EFL teacher’s use of Mandarin Chinese
(L1) and English (L2) in a second-grade English classroom in Taiwan. With the
growing emphasis on Teaching English Through English (TETE) in the national
curriculum guidelines, this research examines the proportion of language use, the
reasons behind the teacher’s code-switching behavior, and student perceptions of such
practices. Employing a qualitative-dominant mixed-methods design, data were
collected over a 15-week period from video-recorded lessons, teaching and reflective
journals, student feedback sheets, and semi-structured interviews. Findings indicate
that the teacher used English for approximately half of the instructional time and
shifted to Mandarin Chinese when faced with complex grammar explanations,
emotional engagement, or classroom management needs. While high-proficiency
students favored TETE, lower-proficiency students preferred a bilingual approach.
The study concludes that a flexible and strategic use of the L1, alongside TETE, can
support comprehension and reduce anxiety among young learners. Implications are

offered for language policy and classroom practice in EFL contexts.

Keywords: code-switching, language use, Teaching English Through English
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	The Educational Experience Sharing of Phetchabun Rajabhat University, Thailand, in Promoting International Students’ Sustainable Career Planning
	Kisda  Pongpittaya (Ph.D.)*
	Theerapong Budsarakoon (Ph.D.)**

	摘要
	現今法治社會，公務人員依法行政是法治社會運轉的基礎，確保政府行為的合法性及正當性，其中辦理採購業務無論是學校或政府機關，公務人員均依循政府採購法執行職務。本研究目的係為探討政府採購法對基層公務人員產生的工作壓力及因應策略、基層公務人員對政府採購法的專業成長需求、政府採購法實施對基層公務組織的影響。研究方法採個案研究中的訪談法進行，透過半結構式訪談，訪談6位現職基層公務人員於學校或政府機關職掌採購業務，透過訪談所得逐字稿，反覆閱覽與歸類分析，輔以檔案分析，與文獻理論檢視。研究結果如下：1.政府採購法...
	關鍵字：基層公務人員、政府採購法、工作壓力、公務人員專業成長需求
	A Study on the Work Stress and Professional Development Needs of Grassroots Civil Servants Arising from the Government Procurement Act
	Wei Chen Li／In-Service Master’s Program Student, Dept. of Educational Administration and Management, National Dong Hwa University
	Chih Wen Fan／Director, Center for Teacher Education, National Dong Hwa University
	In today’s rule-of-law society, civil servants’ compliance with legal administration is the foundation for the proper operation of governmental functions, ensuring the legality and legitimacy of government actions. In handling procurement affairs, whe...
	This study aims to explore the work-related stress caused by the GPA among grassroots civil servants, their coping strategies, their professional development needs concerning the GPA, and the impact of the GPA’s implementation on grassroots administra...
	A qualitative case study method was employed, using semi-structured interviews with six active grassroots civil servants responsible for procurement tasks in schools or government agencies. The interview transcripts were repeatedly reviewed and catego...
	The findings indicate that: (1) the GPA is complex and cumbersome, resulting in considerable work-related stress;(2)coping strategies include active participation in procurement laws and practical training courses, as well as collaborative learning wi...
	Based on these results, suggestions are proposed to address the work stress and professional development needs of grassroots civil servants under the Government Procurement Act.
	Keywords: grassroots civil servants, Government Procurement Act, work stress, professional development needs of civil servants
	摘 要
	近年來因應數位轉型與新冠疫情衝擊，教育部執行《推動中小學數位學習精進方案》，強調「班班有網路，生生用平板」的願景。行動載具逐漸成為教學現場的基本配備，教師教學模式與行政推動策略面臨調整與挑戰，實務操作經驗需深入探討。本研究旨在探討花蓮縣某國民小學於執行《推動中小學數位學習精進方案》過程中，行政人員推動行動載具的策略與觀點，以及教師將行動載具融入教學的實踐經驗與看法。本研究採用質性研究中的個案研究法，透過半結構式訪談與文件分析蒐集資料，並運用主題分析進行資料處理與詮釋，旨在深入探究行政人員推...
	關鍵字：推動中小學數位學習精進方案、行動載具


